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Background I like to begin a group series with at least one other topic before addressing giftedW

per se. Since the focus of this book is on development, discussing development in
general—without considering achievement, lack of achievement, or the “gifted”
label—conveys that development is a universal phenomenon and that it deserves

discussion apart from a person’s place on a bell curve of ability. However, the label b{‘ {%,
and the concept of giftedness are both worthy of discussion. The experience of

development is likely to be qualitatively different for gifted teens than for others, —}‘0 W
and the gifted label may feel heavy. The concept and label are also controversial. This M
session is an opportunity to explore, in a safe setting, how giftedness is mterpretedw ‘

and experienced. le -
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Objectives @ﬁted\tgﬁsr understand how -giffedness is mterpreted and identified in their school
................... or other setting,
. 7~ ¢ They recognize that giftedness and intelligence are terms applied to abilities, '
dMO/\'\ GY\S characteristics, and skills that are valued in apartiedar-eultrdfheour schoo
\Y}*TO o v e Through articulating personal strengths, they affirm capabilities and enhance
self-esteem.

\
‘ Otm <. * They learn that it is all right to have limitations.
\e W * They learn more about themselves and become better at assessing themselves
0}0 realistically.

v+ They learn to value their own and others’ strengths.

i1+ feels Uke 4o be atcher of 31%

Suggestions 1. Ask the group what ’ehey—uade;:staad—abeﬂ{—gtf-tm Let—them—be-the—teaehefs
..................... It ortant that-ye o on.

Some may not have thought much about the concept, may not consider themselves .
gifted, and may not embrace the term, even-if-they-tave beerridentifiedfor-a—
-program. Some may wear the label as a badge of honor; others may reject it.

Be-prepared-toexplaintheprogram phitosophy-and-identification criteria-used in

—ﬂ%&te@&scheel(s%e%dﬁmefés%e%ymfaﬁmmﬁenmﬂowmg
information may help establi Sh_a_gnou.p_chmaie_thatva}ues—genume-drou«ghts,
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Be aware that creating an atmosphere of unconditional respect and trust takes time.
Receive whatever the students say without judgment or challenge.

Cultures differ in what is deemed to be g1fted One of my own Stud1es found that

- U.S.-dominant-culture classroom teachers, when nommatmg chlldren fora spec1al :
- program, generally valued individual, competrtlve, consp1cuous achlevement— =
looking for verbal assertiveness, “standing out,” and a strong- work ethic in ‘
classroom work, for instance. These are the same values held by the U.S.-dominant
~ culture as a whole, according to anthropologlsts In contrast representatrves of

.| aLatino community mentioned most often arts as a means of expression (notas -
" performance) and humility when identifying “gifted” individuals. In an Afr1can o
‘ American community, representatives mentioned selfless. serv1ce to commumty |
.. ] .and handrwork most. In an American Indian settlement re51dents dec]med to ..

» o ,‘1dent1fy anyone as g1fted since they did not believe in standmg ott, although they
respected individuals who could be comfortable in both white and Indian cultures
S W1thout assmulatmg Adaptability was most highly valued by recent Asian

1 unrmgrants who often mentioned the importance of educat1on in the United States
| in that regard In a low-income white community, both adults and hlgh school

o ?students placed the highest value on nurturing of children and service to others
I Overall part1c1pants from the nonmainstream cultures valued “nonbookish”
Wlsdom, not knowledge It is important to recognize that the cultural values of

‘ one § group are not better or worse than others, just different, Your group mrght '
"fmd itinteresting that all cultures do not necessarily value, and thrive i in, a hrghly :
coméetmve school culture that demands intelligence and talents be demonstrated "
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um
themms list on pel?a their personal strengths—what they can count

n, have confidence in, or trust about themselves, both as they interact with
others and when they are alone (read the following list, if needed). You might as Z:

@ \Nl\ﬂ* e (i/&d'\ “What do other people value in you?” Encourage them to share their lists. \Te

ents they willieed to speak or write about th: elgprth conflﬁ_ﬁse\d

ions, and in cellege-application &ssays.
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Identity

E:

a good listener
kind

energetic

even-tempered

an eager learner

a good dancer

not moody

good sense of humor

verbal or mathematical skills




Important

. Some tl

mechanical gifts musical or other artistic talent
good with elderly people and/or young children

Teens usually are wﬂlmg to share thelr hsts, even when the group is ]ust begmmng
~ Contributions help build a group However, remind the group that they always R

have the rlght to ”pass if uncomfortable about respondmg to a questlon or -
part1c1pat1ng in an act1v1ty ; : :

% the students list on paper their charactavicti~3 habits, and flaws that
e following list, if needed).

keep 1l
Encou: @ W W O!U\;t ist more limitations than

strengl e group for opinions about why

spread: P not a team player

this mi bf“l "‘)’O
unmoti Y‘O(\gs < ] oM C’\‘Qa ; trouble with authority
impatic %_' .g(, QA« éww ,S> bossy

messy easily distracted

trouble W lA self-critical

E%ive \f\/ M& \1 v 7 impulsive
‘(O\A

uality. Others believe there are

differen \NW dp oW WM Theory of Multiple Intelligences
Yo

(New Y. \aunee ntifies several intelligences,
most of . e “Thirteen Intelligence
Types” ac oy~ W\(*@%r? ank the items, according to
the direct ' strong in, as well as at least

one that i @ C\ sheet lists more intelligences
than Gar ocure . b generate discussion of
strengths

S Shatument: of

bt necessarily intelligences,

. In additi N —— ing active listening, divide the
group in %mﬁ%\ _L t something they enjoy or are
good at. } " voard (for example, What do
you kno am ‘ it? Could it turn into a career?
Do othes "7 |you?). Then each student tells
the grou \g interest. Finally, ask students
how they showed they were et wr oo I partner showed interest—
even without talking.

. For closure, ask the students which strengths and limitations were common in the

group. Then ask, “How did it feel to talk about your strengths and limitations?”
If you included the partnering activity, ask the group how they felt during it. If you
used activity sheets, dispose of them or add them to group folders.
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